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Quick and Simple
The purpose of this manual is to help school personnel problem solve by understanding the unique learning style and characteristics of persons with autism spectrum disorders.  It provides helpful solutions for staff members to use in the school environment.  It is our hope that you will find it useful as you strive to support children with autism spectrum disorders in your classroom.  

As always, staff can also request technical assistance and consultation from Northwest Regional Program/Autism Services or their district autism specialists.

***
We will be using “he” most frequently in our examples, due to the known research that boys represent four out of five children affected with autism spectrum disorders.  We do not mean to offend, but encourage the reader to mentally apply the correct pronoun to fit the child they have in mind, be it a boy or a girl.  Thank you for your understanding.
I am the Teacher: 

“I’ve come to the frightening conclusion that I am the decisive element in the classroom.  It’s my personal approach that creates the climate.  It’s my daily mood that makes the weather.  As a teacher, I possess a tremendous power to make a child’s life miserable or joyous.  I can be a tool of torture or an instrument of inspiration.  I can humiliate or humor, hurt or heal.  In all situations, it is my response that decides whether a crisis will be escalated or de-escalated and a child humanized or dehumanized.”

                                                        By Haim Ginott
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                 1. Difficulty with Talking Out in Class         
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Present behavior: Student seems to always have a need to talk or share a favorite topic or subject at inappropriate times.
Possible Reasons Due to ASD: Child may be having difficulty staying on topic because something discussed reminded him of. . .  Often the child’s mind jumps from item to item. The relationships are made very quickly and don’t seem related, but if you understand how the child’s mind works, you often can figure out how they got to the subject they are now on.  Sometimes the child may have so much to say they just can’t contain themselves.  Sometimes he may be perseverating on his interests.
Suggestions:

1. Schedule a specific time (on yellow sticky or card, on child’s schedule) to share with teacher or class could help with getting back to 'regularly scheduled program.' 

2.  Create a visual of when it is ok and not ok to talk about the favorite topic can help the student learn when and where they can talk about the topic.  The use of the visual needs to be taught and reinforced when the child can curb his off topic behaviors.  You must give them time to talk about it at some point in their day.

3. Teach his about on topic and off topic behaviors, ways to monitor it, and strategies for staying on topic during social skill instruction.  

2. Difficulty with Talking Out at Circle Time
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Present behavior: Young kids who like to talk out all the time at circle time
Possible Reasons Due to ASD: Child has difficulty taking the perspective of others so when a question is asked, child thinks you are asking him specifically (unaware you are asking everyone and will call on different people to answer different questions).
Suggestions: 

1. Give him a specific number of poker chips and tell him he will have to “pay” each time he wants to talk.  Each time he talks, ask for a chip.  When he runs out, tell him “First give me a chip.  No chip, sorry, the rule is you must give me a chip before you can talk” Once he gets used to a certain number of chips start to fade or take away chips.  Be sure to keep your expectations close to those for other children of the same age and ability.

2. In a social skills group, teach the child the rules and expectations for circle time.  Using social stories and visuals will help the child focus on what is ok and not ok at circle time.  Teach him how others may be feeling (teacher, students who also want a turn, etc.) when he talks out at circle.

3. Teach the child the new classroom routine of how to raise their hand and wait to be called on. 

        3. Difficulty Waiting to be Called on in Class
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Behavior: The student blurts out all the answers, not waiting to be called on.
Possible Reason Due to ASD:  He may not realize that he needs to let other children have a turn to answer or may not know how to wait his turn.  Often the child wants to show you that he knows the answers so gives you all of the answers.  Another reason is due to his difficulties with social awareness.  Some students are unaware that the teacher or speaker in front of the class is addressing the whole class not just him.  So when the teacher asks a question, he thinks he is expected to answer, each and every question.  
Suggestions:

1. State the importance of wanting to hear the ideas of every student and the benefits from learning from each other.  You may need to use social stories or other concrete information to teach the concept of learning to raise your hand and waiting to be called on.  

2. Establish at the beginning of the school year the importance of raising the hand and waiting to be called upon before answering.  Use a visual cue card as a reminder if the child often forgets (“raise hand/quiet voice” “wait for teacher to call on me.”)

3. Be specific when the student is going to be called on (“After I call on Joe, I am going to call on you.”)

4. Remind the class that you call on students who are quiet and raise their hands before answering.  Ignore the student who calls out and select another student to answer the question.

5. Develop a visual to signal the child when you will be calling on him.  (When you hold up two fingers, he will be next to be called upon.) (Have him draw a number from 1-4, before an instructional period. That will be the order that he will be called on to answer questions for that instructional period.  If he draws number 2, you will call on him second if the first person does not answer correctly.)
4. Constant Talking      
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Behavior: The student is always talking.  He talks to himself, his neighbor or any adult that is close by.
Possible Reason Due to ASD:

a)  He may be a child who needs to process information orally to understand it.  

b)  His mind may be running so fast, thinking about so many different things and it all comes out of his mouth.  

c)  He may not be aware of how much noise he is making and the effect on others.
Suggestions:

1. Seat the student in a location with minimal distractions.  Become aware of how often he is successful in gaining attention from others for talking by getting them to engage with him about his topics.  Coach others in the classroom when it is ok to interact and when it is not.  Give other students specific examples of how to encourage the student to be quiet.

2. Use a visual cue or “talking gauge” that can be moved to show when talking is too much without competing with or adding to the noise.

3. Use a gentle touch on the shoulder to help as a reminder.

4. Have the student keep a notebook when he feels he must talk at inappropriate times.  Encourage him to write down his thoughts and allow time for him to present his thoughts at a later time in the day.

5. Throws Self on Floor When Told “No”
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Behavior: May throw himself on the floor, scream, cry, yell or attempt to hit others when told no.
Possible Reason Due to ASD: Children with ASD attempt to use one solution for a wide variety of situations.  If it has been successful in the past to get access to something they want by throwing themselves on the floor then that is what they will continue to do, much like a two year old does in a grocery store.  They are not necessarily aware of what they are doing, just emotionally reacting.  
Suggestions:

1. While learning to handle accepting the word “no” you may instruct staff to use different words for a while until you have gotten self-calming skills implemented, teach how to ask for a break, and how to follow a schedule.  When it is visual, it takes the interpersonal battle out of the situation and puts it into “the schedule says it’s time for ___.”  This strategy by passes the power struggle.  

2. If the child is being aggressive, stay of his range and keep others out of his space.

3. Designate a safe area of the classroom where the child can go to calm down.  

4. Ask for assistance from your autism specialist in developing a positive behavior support plan to decrease his tantrums and increase desired replacement behaviors.
                   5.   Never Asks for Help
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Behavior: Student does not ask for help.  He occasionally will look at me when he needs help, but usually just sits or begins to draw when he needs help.
Possible Reason Due to ASD: Because ASD is a central impairment to social and communication skills, this is one skill that is frequently observed in many children with ASD.  For some kids, it is the lack of awareness that they need help.  For others, it is the lack of knowledge of what to do, how to get help, when you know you need help.  Sometimes it is an anxiety producing event, because they are forced to initiate with someone else to get the help.  For a child that has initiation difficulties, initiating to gain attention and expressing a need for help are an advanced skill and so very difficult for the child.
Suggestions:

1. Give the child a visual way to request help.  This could be a colored card available on his desk at all times that he just needs to turn over to signal he needs help.  It could be a cube set on his desk.  One side saying “Help,” one side saying “OK,” one side saying “Bathroom,” and one side saying “Break” if you have several messages you would like him to be able to select from without the demand of verbal interactions.
2. Identify with his case manager and speech pathologist, the small steps that the team will be taking to increase his skills at initiating and responding to initiations from others.  Be sure everyone who interacts with him to respond consistently, and immediately to him to increase his initiations and to wait for a response when they initiate with him.  Coach his peers to do the same to increase his responses and initiations!
3. Review with him what it looks like (develop a routine) for asking for help if you feel he is capable of learning to raise his hand or follow the same routine that the rest of the students in the class follow.  Be sure to reinforce any and all attempts when he tries to ask for help when he is learning these new skills!
7. Argues about Everything!        
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Behavior: Student seems to enjoy arguing and attempts to argue over everything
Possible Reason Due to ASD: He may actually enjoy arguing because it stimulates his logical thinking skills and it probably often works for him in being able to negotiate a new “deal.”   For some students, this strategy of interacting makes a social situation predictable and so, controllable from their viewpoint, offering a less stressful interaction for them, (though arguing is often more stressful for most people!)  Be attentive to see if their behavior is escalated or deescalated after this type of interaction. 
Suggestions:

1. Use role plays to instruct him about others perspectives in these social situations.
2. Work with the speech pathologist to address other ways of interacting.
3. Use social stories to address that sometimes you can engage in “negotiation” and sometimes it is not allowed.  Be concrete as possible about when, where it is ok within the school day, with whom, etc.
4. Teach him other ways to interact with people that still offers positive reinforcement for him (reinforced by the argument vs. the social engagement for the sake of spending time with others, their smile, niceties, etc.).  You may have to build in external reinforcement for social engagement without arguments/negotiations.
5. Coach his peers and others in the school and home that commonly interact with him in how to respond when he engages in arguing with them.  When everyone responds the same way, he will implement the new strategies being taught with greater consistency also.
8. Throws Self on the Floor and Cries in the Classroom
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Behavior: When upset the student drops to the floor and cries, even in the classroom.  Student crawls under the desk when he is told something he doesn’t want to hear, is frustrated, angry or confused.  Student has difficulty verbally expressing his emotions and understanding the emotions of others.  Some student’s also may engage in self-injurious behaviors such as biting or hitting themselves.

Possible Reason Due to ASD:  This student has a low frustration level and little or no coping strategies for dealing with his emotions in an acceptable manner.   

Suggestions:

1. Work with the child development specialist, school psychologist, behavior specialist, and/or autism specialist to address the function of the behavior and to target appropriate replacement behaviors.  

2. Teach him in a safe non-emotionally threatening environment how to identify emotions (of others, then his own).  Work with him to identify what it feels like within his body when he is happy, sad, angry, frustrated, overwhelmed, etc.  After he can identify these emotions, slowly help him identify the emotions in context when he is just beginning to react.  
3. Teach him other ways to handle those emotions rather than to fall to the floor and cry.  Teach him problem solving strategies (T-chart, social story, visual diagram, etc.) to assist him to select other behavioral options that are easier and use less energy than his current tantrum reaction.  If the replacement behaviors aren’t as easy, or as effective, than the current behavior, he will not implement them.
4. Use visuals within the classroom to help him remember to try a new strategy when upset.

           5.  Teach him self-calming strategies such as using an emotions thermometer to learn to judge where he is (10 = crisis, 1 = almost asleep).  Identify with the student what he can do to calm down or become more alert.  Developing a list of activities to choose from before it is needed is helpful.
6. Use visuals within the classroom to help him remember to try a new strategy when upset.

9. Yells in the Classroom      
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Behavior: He yells out in the middle of class.  It can occur after directions are given or after he has begun independent work tasks.

Possible Reason Due to ASD: He probably is frustrated by the assignment.  He may have forgotten what was assigned; many students with ASD have difficulty retaining verbal information, often having short term memory loss.  

Suggestions:

1. Try writing the main points of the assignment on the front board of the classroom or on an overhead projector.  This will allow the student to be able to refer back to it if/when he forgets a portion of the assignment or if he gets confused.
2. Check for understanding by having him repeat the directions for the assignment back to you in his own words.
3. Give him a simplified set of written directions that he can keep at his desk.  He can refer to it as often as he needs to and can physically check off the steps as he completes them.
4. Help him to learn other ways to express his needs for assistance.  (See #14 for additional suggestions.)  He may need to be taught how to raise his hand and wait for an adult to help him.  He may need to be taught how to express his frustration in socially acceptable ways.  (See #16 for additional suggestions).

5. Use social stories, T-charts, Expected/Unexpected Behavior charts to visually problem solve other ways of expressing himself and getting help when he is frustrated.

   10.  Doesn’t Follow School Rules
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Behavior: My student with ASD does not follow the school rules.  He doesn’t seem to be able to remember what they are or what the consequences are.
Possible Reason Due to ASD: He may think that they don’t apply to him.  Since the rules don’t say “John will not…” he may feel those rules are not for him.  He may have difficulty with his short term memory skills and not be able to retain the rules.  He may not understand the wording used in the rules.  
Suggestions:

1. Rewrite the school rules for him personally if that is the way he will understand that the rules are for every child in the school.  You may need to write a social story about this also to increase his understanding.
2. Give him a copy of the rules to carry with him in his pocket, place inside his binder, or another place where he can refer to easily.  
3. Add visuals if needed to clarify what the rule means.  He may have to be taught what each rule means and role play a variety of situations based on each rule.  The speech pathologist may be able to address this in speech group or a social skill group.
       11. Chronic Misunderstanding of Verbal Directions
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Behavior: Student frequently misunderstands classroom directions.
Possible Reason Due to ASD: He probably is having processing difficulties.  Because verbal directions are fleeting, it is very easy for the student to miss all or part of what you have said.  When visual cues are added, he can refer back to the information as often as he needs to for work completion.
Suggestions:

1. Slow the rate of speaking so he can process what you are saying.

2. Use visual cues to help with the explanation.  

3. Have student paraphrase the directions given to check for understanding.  

4. Use cue words just before giving directions so he knows to focus.  

5. Use a designated spot within the classroom where you will always stand when you are giving directions.  This is a visual cue for the student to know that what you say when standing on that spot are the directions for the work.

           12. Difficulty Interpreting Others Facial                                        Expressions and Body Language        
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Behavior: Student of explodes, yells, gets angry when engaged in social situations due to miss reading nonverbal cues.
Possible Reason Due to ASD: Due to their social difficulties, students with ASD are often unaware of nonverbal cues much less what they actually mean if they do notice them.  
Suggestions:

1. Make sure that the verbal message matches with the nonverbal message when talking to the student.  Don’t smile at a child when correcting bad behavior.

2. Provide direct instruction on how to notice what body position, voice intonation, and gestures imply.  Children with ASD may confuse gestures and need to have the meaning explicitly explained.

3. Provide practice understanding non-verbal cues in a non-threatening environment. Since non-verbal cues are usually linked to physical responses from others, they can be stressful in real situations.  The website Do2Learn.com has several free games for practice in reading facial expressions.

4. Help students learn to notice the facial expression and body posture during interactions.  Use gentle verbal prompts such as “what do you think my face is saying to you…” to help point out the cues.

5. Role play in small groups to help practice recognition of meaning conveyed in posturing and vocal intonation.

6. Cue student to recognize common hand signs that are used in a classroom.  Such as recognizing the palm facing forward means stop, and the hands on the hips to convey displeasure.

7. Provide opportunities to have children watch short clips of video tapes of a television show with the sound off.  Ask the students what they think is happening by analyzing the postures and the movements of the actors.

8. Play charades or pantomimes and have children guess the message.  This helps to draw attention to meaning in body posturing.

   13. Difficulty Responding to Questions in Class   
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Behavior: Child seems to have a lag time before he can answer a question.  

Possible Reason Due to ASD: Some students with ASD have processing delays.  Their ability to listen, process what they heard in the brain, formulate their answer then send the message to their mouths to produce the answer is not functioning smoothly and so they need additional time to gather their thoughts and give an answer.  Some students can have a delay of over 30 seconds.  In a classroom, 10 seconds is a very long time much less 30 seconds. 
Suggestions:

1. Provide extra time for the student to respond to a question.  Allow the student more than 10 seconds to gather a response before providing prompts or selecting another student.  Repeating or restating the question to the child while he is busy processing, can restart his processing as if it is a new question.  

2. Give the student a signal before calling on him in class.  (Stand in front of their desk before calling on him for an answer.  Touch the child on the shoulder lightly before calling on him.)

3. Teach other students to be patient while another student is gathering his thoughts.

4. Set it up with the student that you will ask a question, move on to a few other people for answers to different questions, then will return to him for his answer.  
       14. Student is Overly Dependent on Adults
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Behavior: Child waits for prompts and seems overly dependent on adults.
Possible Reason Due to ASD: Child may be unable to organize himself so gets dependent on others.  He may have learned waiting for adults help as a step in his routine for beginning tasks.  

Suggestions:

1. Observe and assess the root cause of the child’s dependence on adults.  Is it confusion about the task, lack of motivation, poor concept of time, or part of his routine?  Approach the child based on your hypothesis of his root cause of the behavior.

2. Confusion-give the child more information such as specific steps needed to be completed to finish tasks.

3. Lack of motivation-Determine what objects or activities the child likes to participate in and then use them as reinforcement for completion of tasks or independence.  See above suggestions for Student Isn’t Motivated.

4. Poor concept of time-Use visual or auditory timers to help child become aware of time passing.  Use verbal cues such as 5 more minutes to complete ___, then ______.  (First __, then ___ routine.)

5. Part of his routine-Teach his a “new routine” for beginning work which does not include an adult verbally cueing him for each step of the task.  If you have to give him an additional prompt, try to use a visual or gestural prompt instead of verbal.  They are much easier to fade out.  Be aware of how often the adults who work with him are verbally building themselves into his routines.  Work as a team to increase his independence and fade support.

15. Inflexibility-Insists on Doing Things a Certain Way
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Behavior: Student insists on doing things a certain way and gets very upset if he is hurried or has to do something differently.

Possible Reason Due to ASD: He enjoys structure and order.  Having a predictable routine (completing a task the same way again and again) helps him feel like he has some control over his environment (“a little sanity in the chaos”).  His difficulties in social and communication skills impact the way he interacts with his world.  To him it is all very confusing and chaotic when to us it is organized and most activities and experiences relate and build up each other.  Some students are one-trial learners (they do it once and that is the way they will always do that task).  Sometimes they have learned a task wrong or inefficiently but they will still rigidly hold on to doing it the way they initially learned.  
Suggestions:

1. Use a written list of steps, social stories, or other visuals to teach flexibility of tasks, events, or any other daily event.  Stretching his boundaries of what he can tolerate each and every day is very important for a student that is very rigid and inflexible.

2. It takes a great deal of effort to change and impact a faulty routine.  Ways to impact it are to present new steps by introducing it as a “new routine” for an old activity which would help the child shift his attention and focus to the new way of doing the activity.  

3. Introduce a new routine by thinking it through before you expect the child to do it. Complete a task analysis so that you are clear about what steps you want the child to follow to complete the task. Write down the steps for the child and teach him to use the visual you have created.  Reinforce them for learning a new routine with positive behavioral supports.

16. Inflexibility-Dislikes Schedule Changes, 

New Activities, Substitutes
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Behavior: Does not like changes in schedule, to move on to a new activity if he has not finished what he is working on or to have a substitute teacher.

Possible Reason Due to ASD:  He has a need for predictability and completion.  When things change, he feels out of control and unsure of what is going to happen next.  Having a personal schedule or reliable place to look to see what will happen is very helpful for children with these issues. 
Suggestions:

1. Build in predictability within his day by providing a consistent schedule which he can refer to when he is confused about upcoming events, activities.  If he can trust the schedule, he will be less anxious about changes when they need to occur.  His schedule needs to be at a level that he can easily grasp the information, whether the information is written, words and pictures, or pictures.

2. Write schedule changes onto the classroom schedule or the schedule that the student uses (personal schedule).  This will help him to be able to see and refer back to the up coming change.  A change that has been written down is acceptable or more acceptable to the student.

3. If possible warn the child of absences or be sure to let him know as soon as you find out.  If the teacher or the assistant will be gone for the day, assure the child that the other adult will try to have his day remain as much the same as possible.  Debrief the substitute about the needs of the child.  Have good substitute plans available with review work if you feel he will be too anxious to learn new material or that learning new information from someone new will be too stressful.
17. Perseverates on Topics, Numbers, or Ideas
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Behavior: He perseverates on certain topics, numbers, or ideas for long periods of time.  That’s all he talks about, all he wants to read about, all he wants to write about which interferes with his ability to learn new information about a variety of topics within the classroom.

Possible Reason Due to ASD: He has an intense interest in his favorite subject or topic.  This is one of the strengths of a person with ASD in that they can totally immerse themselves into a particular area and become experts.  It has been suggested that Albert Einstein had many characteristics of ASD.  Adults with ASD feel that this intense focus is what has made them very gifted at certain jobs (hi-tech field, art, and engineering to name a few).
Suggestions:

1. Give him time in his day to talk about his topic(s) of interest with a person of his choice.  Set a timer to help him be able to move on to another activity when his “talk time” is used up.
2. Use social stories and classroom rules of expected behavior to help him learn that he needs to learn about other things also when at school.

3. Use his special interests as a reinforcer for his participation or completion of necessary classroom activities.  “First complete ____ assignment, then can read about ___ for 5 minutes.”

4. When appropriate, let him use a topic of interest (report writing, daily journaling - 2 days on other topics, 3 days on topic of interest). 

             18. Always Wants to be First in Line      
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Behavior: Perseverates on being first in line.  He talks about it, he gets anxious about it, may throw tantrums over it, and/or races others to be first if allowed to.

Possible Reason Due to ASD: When you stand in line, especially in early elementary grades, you get accidentally bumped, pushed, touched frequently by your peers.  If you have issues with being touched or having people get into your personal space, you would a great anxiety about lining up.  When a student is in the front, there is an adult present so less random movement, more attention given to the one in front and there is more space overall.  The behavior in the front of the line is much more predictable than any where else in line.  If the student also likes to win and be right, being first in line supports the feeling of being special.
Suggestions:

1. Set up a “drawing” for him to determine which number he will be in line.  At first be sure he is near the front of the line by rigging the number choices (use only 1, 2 and 3’s on the cards) until he is comfortable being any of those numbers.  Slowly add more diversity of numbers i.e.; add 4 & 5’s the next week, 2-10 the next week, and so on.  Use a social story to introduce the drawing and the idea that he may draw any number 1-30 whenever he draws (even though you have rigged it at first, do not tell him!)

2. Make being first in line one of the classroom jobs.  It isn’t his turn if he was not selected to have that job.

3. Write up rules about standing in line.  Give him some strategies for taking a break or asking to stand to the side until the line begins to move so that his sensory needs can be met.

4. Discuss a sensory diet with the occupational therapist to desensitize the student to be able to tolerate being touched occasionally in line.  

5. Place marks on the floor (masking tape, marker lines) for students to stand on when waiting in line.  Space out the children so that all are honoring others personal space.

6. Discuss with classmates the need for personal space and how to honor someone’s personal space in line or other places.
19. Student is Irritable around Peers and Adults

[image: image29.wmf]
Behavior: Student is not patient.  He yells frequently, gets mad about small things, and expects others to know what he knows, even when he doesn’t tell them about it.

Possible Reason Due to ASD: He gets frustrated easily, with people as well as with tasks.  He has difficulty recognizing his own emotions and has not learned strategies to stay calm or to implement problem solving strategies.  He has difficulty with taking the perspective of others.  He is so center focused that he can not imagine that others do not know the exact information he knows.  If he knows it then everyone should also.  

Suggestions:
1. Teach the student about the differences in thinking styles and processes.  For young children, story strips may be a way of visually describing another person’s thinking.  For older children, writing a story where they pretend to be another person may help them see why someone else acts as they do.

2. Encourage students to think about their own learning processes and their own strengths and challenges.

3. Help all students to become their own advocate as well as to develop patience when working with other students with a variety of learning profiles.

4. Teach the child self-calming and problem solving strategies that he can implement in a variety of settings.  Introduce these strategies in a quiet teaching environment then gradually help the child practice implementing the strategies in increasingly more difficult situations over time.  This is called generalization and is very important that you assure you are supporting the child to generalize the new skill into the actual environments that he has difficulty with.  Be very reinforcing whenever the child attempts to use a new strategy even if it was not used successfully at first.  Baby steps are often taken before the child can begin to run at full speed.  

5. Discuss and reinforce the idea that school is a place where all kids can learn in a respectful and safe environment.  You may need to define in specific behaviors what it means to be safe and respectful so the child knows exactly what is expected and not expected behaviors.

20. Does Not Socially Initiate
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Behavior: Child does not start conversations or personal interactions with others.     He may even have a hard time responding to others initiations toward him.    He may lack eye contact, not use greetings or attention getting strategies   (proximity and body orientation, questions, tapping an adult on the   shoulder etc.)  

Possible Reason Due to ASD: The student may not know the steps for appropriate social initiation (e.g.: getting someone’s attention; having appropriate proximity to their communication partner; using appropriate body orientation; making eye contact; asking a question or making a comment.)  The child may not realize that the “communication partner” may be attending to other people.  The person may have difficulty processing sensory information that results in difficulties with eye contact, standing still, orienting his body towards his partner.  The person may not realize the nonverbal “message” that they are sending to their partner by not making eye contact, orienting their body, waiting to get the partner’s attention, etc. 
Suggestions:

1. Teach the individual the concrete steps for initiating a conversation.

2. Use visual strategies to help the individual learn the new skills (e.g.: role play; watch a movie clip and break down a situation where someone appropriately initiates a social interaction; play games to focus on eye contact; proximity/closeness; body orientation; asking questions; etc.)

3. Use a visual checklist that includes the steps for appropriately initiating a social interaction, reviewing before and after they initiate.

4. Write a social story about appropriate social interactions and initiating.

5. Discuss the “message” that the individual is sending to their communication partner by not making eye contact; fidgeting; not turning their head toward their partner.

6. Use peers to practice initiating social interactions. 

7. Increase opportunities for initiation by sabotaging daily routines.

For example: 

- give the individual their yogurt, but no spoon. 

- give the individual their math sheet, but no pencil.

- have them deliver a message or get information from another teacher,       assistant or someone in the office.
21. Aggressive toward Others   
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Behavior: Child may hit, kick, spit, push, head butt and/or throw materials at others.    

          Possible Reason Due to ASD: He may have poor social judgment and be unaware of the feelings of others.  He may have sensory misperceptions, being so overloaded by the social demands of the situation that his response is to strike out to get others to leave him alone.  He may have limited ability to communicate verbally, especially when frustrated or upset.  It is well known that when upset people with ASD have decreased ability to verbally express themselves.  He may not understand how to interact appropriately.

Suggestions:

1. Work with your speech pathologist to teach him social skills (social judgment, perspective of others, how to interact appropriately, problem solving, requesting a break in a quiet place when upset, etc.)  Reinforce him generalizing any of those skills back into his daily activities.

2. Use social stories (thegraycenter.com) to give the child information about the social demands and expectations for different social situations so he can anticipate what may happen and how he could respond appropriately.  Giving children pre-warning and pre-teaching is a very effective tool for social success.

3. Use visual tools to help the student de-escalate.  You could teach a calming routine of “Count to 10 slowly, Take 3 deep breaths, Give yourself 3 self-hugs.”  Having visual choices available when he is beginning to get upset may redirect the behavior into more appropriate choices being made.

4. Consult your ASD specialist and Special Education Case Manager about developing a Positive Behavior Support Plan.  Meet with them to discuss options and review periods to evaluate whether the plan is working or not.

5. Evaluate the sensory needs of the child. What environmental changes can be made in the classroom to accommodate his sensory needs.  For example, his desk moved to an area out of the high traffic paths, remove the visually distracting bulletin boards or overhead displays near his desk, etc.

6. Consult the Occupational Therapist about creating a sensory diet for the child to help the child maintain an “even” level of sensory input rather than over or under responses.

22. Runs Out of the Classroom
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Behavior: Student runs out of the classroom or bolts away from staff when they attempt to hold his hand.
Possible Reason Due to ASD: Student may be getting overwhelmed or frustrated with the demands of the classroom that he is attempting to seek out a quiet place or less demanding place.  He may be attempting to get to or return to a place where something desired is at (book he is fascinated with in the library, playground equipment).  He may be attempting to get a consistent reaction from the environment (when I run out of the room, someone chases after me).
Suggestions:

1. Assess what the purpose of the behavior really is (escape, avoidance, to obtain something desired, etc.).  Bases on the purpose then you will need to determine the appropriate response. 

2.  In the mean time, use environmental set up to limit his ability to leave easily (do not sit him near an exit within the classroom, have an adult aware and place body between child and exit so if he does attempt to leave adult can redirect him back to his seat instead of running after him).  Add visuals to the classroom (a “stop” sign on the exits, social story about it being against the rules for students to leave the classroom without teacher’s permission, etc.)

3. Teach him to ask for a break to replace running out of the classroom.  

4. If trying to get to something or somewhere and you know what it is, write it into the child’s schedule a time for him to go there.  This will decrease his anxiety and reassure him that he will get access to the desired item.
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Behavior: Student has difficulty lining up.  He may run off in the opposite direction when the whistle blows or hides from adults to avoid going back into the building.

Possible Reason Due to ASD: Child may get overwhelmed by the noise and activity of a large group of children lining up at the same time.  He may be trying to say he still needs some physical activity (more sensory input is needed).   He may be trying to avoid what is coming up next in the schedule.  He may like recess so much he doesn’t want it end, or what he wants to play on may now be available since the other children are going inside.
Suggestions:

1. If it is because of the noise level, offer the child the chance to go in to the building a minute earlier than the rest of the students to avoid the sensory overload.  

2. If he still needs additional physical activity, talk to the Occupational Therapist about having a sensory diet developed.  A sensory diet is a series of activities which will address the sensory needs of that particular child (different children have different sensory needs).  The activities are scheduled across his school day so that he can maintain attention and focus when they are most needed.

3. If he is attempting to avoid the next scheduled activity, change the schedule to have a very reinforcing activity available for the first few minutes when he returns to the classroom.  He would have longer with the activity if he comes immediately.  If he delays and dawdles in lining up, he will be using his time with the preferred activity.  *Be sure he gets to the activity to experience it the first few days you implement this strategy to get him to “buy in” and want to come in.

4. Consider having an extra recess with him on a quiet playground if he earns the privilege through the day to increase his access to desired activities on the playground.

5. Use a reinforcement chart at recess for lining up quickly.  He could earn desired activities, stickers or a small piece of candy for as immediate rewards.  

                 24. Won’t Accept Help from Others
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Behavior: Student yells or turns away from adults or peers when they try to help him.

Possible Reason Due to ASD: He may not feel that he needs help.  He may get too overwhelmed with the social aspect of people offering him help he is attempting to shut them out.  He may get overwhelmed easily by verbal input, so because he can’t take in the verbal he is attempting to get the person to stop talking.
Suggestions:

1. Begin by using more visuals to give the information.  Use gestures, limited verbal input and a soft tone of voice first to see if these help him tolerate the input given.  If this is still too overwhelming, try writing down the information and/or give an example if it is something that needs to be corrected.  Writing on a sticky note or a small white board with a dry erase marker has been very helpful with some students.
2. If it is an avoidance of the social interaction, teach him to increase his tolerance for interaction with the help of the speech pathologist and a social skills group.
3. Use a social story to explain why we sometimes need help from our friends or our teachers and what that looks like, so that he can predict how long it will last, what someone will say when they are offering to help him, how he is expected to respond to the offer of help.
4. Do a Social Autopsy of the situation and come up with alternative responses he can try next time (develop cue cards for the student to use to remind him of other choices or what to say/do to replace the present behavior).  Be sure to reinforce him for trying a new response the next time it occurs.
5. Coach his peers who sit near him how to approach him and how to respond consistently to help him accept the help offered.  They will follow the lead of the adults and are often very willing to use tips the adults share.  Be sure to catch them and tell them how much you appreciate their help! 
25. Tells on Other Students-“School Policeman”
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Behavior: Student is always telling on other students, even when he himself doesn’t always follow the rules.
Possible Reason Due to ASD: This is a case of cognitively knowing the rules but is not able to generalize them in his own behavior.  Since they are written down, he can say them, probably repeat them word for word, and identify them when he sees others breaking a class or school rule.  Students with ASD have a very difficult time generalizing skills across settings and across people.
Suggestions:

1. Use a T-Chart to talk about levels of infractions (talking in class vs. hitting someone at recess).  Emphasize that teachers/adults are present to monitor and instruct children in how to behave.  That’s their job!  
2. It would help to identify and make a list of the broken rules he can tell on others about (hitting, teasing, etc.).  

3. You will also need to address the issue of “fairness” and why some people “get away” with breaking rules.  Reassuring him that the adults are aware and will handle it privately, he probably won’t even know when the child has been talked to, just like he would appreciate it when he needs to be talked to about a broken rule.

26. Tears up Materials when Corrected by an Adult
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Behavior: Throws himself on the floor when something needs to be changed or done differently.
Possible Reason Due to ASD: Because many students with ASD are one trial learners, they are very confused when told they have to change something or are told something has to change.  Change is very hard for them!  Many students feel that if they can predict how something will happen then they can stay calm.  They feel in control emotionally when they can predict a sequence or routine.  Sometimes they think there is a routine when there really isn’t and it really upsets them when it keeps changing, because they are trying to make sense of it, make it predictable.
Suggestions:

1. Teach the student how to ask for a break, so that the child does not need to melt down to get out of the situation.  
2. Ensure consistency of expectations among all staff.

3. Reinforce appropriate behavior by telling a student what he or she is doing right. 
· Avoid using negatives and shaming. 
· Avoid discussing or mentioning inappropriate behavior. 
· Avoid giving attention to inappropriate behavior. 
4. Use visuals to analyze the problem situations with the child. Some examples of visuals are social stories, T-charts, problem solving diagrams, and comic strip conversations.  When debriefing, attempt to come to alternate solutions with the child that he can try next time in a similar situation.  Be sure to reinforce the child for attempting to do so in those future situations, even if he doesn’t get it done perfectly.  He is learning!
27. Does Not Respond to Typical Discipline Strategies
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Behavior: Child does not respond to scolding, isolation, guilt or shame.  His parents even report that spanking does not work.
Possible Reason Due to ASD: He may have receptive language limitations which impact his ability to understand the meaning and content of a scolding.  He may have sensory issues which make his tolerance for pain very high making spanking ineffective.  He may have inconsistent memory retrieval skills resulting in him not remembering the rules or why he shouldn’t do something.  He may not understand the relationship between behavior and consequences.  
Suggestions:
1. Work with the speech pathologist on strategies to increase his receptive language skills.  Use simplified language at his level of understanding when you talk to him to increase his understanding.  Using visual models and visual cues will also increase his receptive understanding.

2. The speech pathologist can give suggestions and strategies for activities to the adults who work with a child with memory retrieval problems.  Visual cues are very important.  Provide written information that the child can refer back to when he has forgotten.  This also helps him feel more successful and less dependent on adults to complete tasks.

3. Work on expected and unexpected behaviors based on common daily situations.  Michelle Garcia Winner (Thinking About You, Thinking About Me)  has some very good suggestions on how to teach this, along with a visual model.

4. Help him to learn about basic sequences.  (“Fist x, then y.”  “If x then y will happen.”)  Natural consequences that happen at school can be good learning opportunities.  (“First work, then play.” “If you hit at recess, then you sit at the wall for 5 minutes.”)  Choose events that are meaningful to the child.  If you say you have to eat before recess and this is a child who does not like to eat and gets overloaded by going outside with 100 other children, he won’t really care if he gets to sit in a quiet cafeteria after everyone leaves.
                            28. Poor Play Skills
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Behavior: Child cannot amuse himself when given free time.  He may have difficulty playing games or sharing toys and materials with others.  He may break toys frequently.   

Possible Reason Due to ASD: He may not understand the concept of rules.  He may not be able to organize his own time so is unsure of what to do and for how long.  He may like and get distracted by specific details on toys.  When this occurs the toy may end up getting broken because he is not using it like it was intended.  He may prefer repetitive activities and so only knows how to play with one or two toys.

Suggestions:

1. Teach him specific rules for free time activities.  Be sure to teach him what each rule means and what it looks like.
2. Give him a visual mini-schedule for free time to help him organize his time.  Use a timer (visual or auditory) to help him know when to move on to another activity.  Pre-warn him before the end of free time. (“There will be 3 more minutes of free time.”  “There will be 2 more minutes.”  “1 more minute before we clean up.”)
3. Teach him how to use a variety of toys and multiple ways to play with each toy.  He may enjoy new toys and activities once he knows what to do with them.
4. Teach him how to be gentle with toys and materials.  He may not know what is ok and not ok to do with the toys.  
5. Teach him how to socialize with others during play activities.  Facilitate appropriate turn taking and commenting between the child and one other peer to begin with. As he gains skills, add one more peer during play activities.  Sometimes, the adult will need to teach the skill to the child directly before being able to facilitate the skill use with anther peer.
29. Overreacts in Social Situations with Peers
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Behavior: Student yells at peers when they ask him to share materials or ask him any questions.

Possible Reason Due to ASD: He has trouble with social nuances.  He has great difficulty reading facial expressions, body language, and taking the perspective of others.  These skills are necessary to develop and maintain social relationships.

Suggestions:

1. Social stories addressing specific social situations can give him needed social information (thegraycenter.com).  Work with the speech pathologist to determine priority social skills.  He would benefit from direct instruction and role play opportunities for a variety of social situations to help him know how to respond in a positive manner to his peers.

2. In a small group setting, practice with students the meaning of words using different vocal intonations.  This will help students recognize the differences in meaning caused by vocal changes.

3. Play games that practice the speed, rate, and rhythm of speech. This will help him learn to identify the intent of incoming verbal messages.

4. Encourage the child to listen to others during discussion.  Use a talking stick or another object and pass it around when talking about a topic.  Only the person with the item is allowed to talk without breaking the rules.

5. Have child count to 10 slowly forward or backward before making a response.  While counting, this provides time for them to register what the other person has said and they can prepare a response.  Teach them in a small group how to ask questions, to practice staying on topic, responding to others, telling others they are bugging you, and accepting opinions, thoughts or feelings of others if they differ from his own, etc.

6. Play non-competitive games to help children learn to listen and exchange information.  There are some commercially made games that encourage practice in waiting turns, listening, and formulating a response.  Use adult facilitation, direct instruction, guidance and supervision in social situations so the child can learn to interact in a variety of situations.

7. Allow the student to avoid certain activities (such as sports and games) which he may not understand or like; and support the child in open-ended positive efforts when they do choose to participate.

      30. Thinks Others are Out to Get Him
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Behavior: Student thinks everyone is out to get him and is being mean to him, even if peer is trying to be nice.
Possible Reason Due to ASD:  He has trouble with social nuances.  He has great difficulty reading facial expressions, body language, and taking the perspective of others.  These skills are necessary to develop and maintain social relationships.

Suggestions:

1. Work with him to look for good interactions, set up a peer buddy system where he can expect a friendly peer will be with him in a preferred activity of his choice during the day. 

2. Social stories addressing specific social situations can give him needed social information (thegraycenter.com).  Work with the speech pathologist to determine priority social skills.  He would benefit from direct instruction and role play opportunities for a variety of social situations to help him know how to respond in a positive manner to his peers.

3. Protect the child from the teasing of others.  Teach him how to ignore or implement other problem solving strategies.

4. Allow him to avoid certain activities that set him up for failure (situations that you are fairly certain he will not be successful at.)
31. Bullies Others
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Behavior: Student picks on particular students by teasing, poking, making mean comments, or is physically aggressive.
Possible Reason Due to ASD: He may enjoy the predictability of getting a consistent reaction from certain students.  If they get visibly upset or cry, he may feel he has control over them and is enjoying it.  He may not know how to make and keep friends so has resorted to these behaviors to have interactions.
Suggestions:

1. Coach other students in strategies to handle bullies (tell a teacher, walk away, use a Kelso rule, etc.)

2. Reinforce the student with ASD when he interacts appropriately, especially with one of the targeted students. 

3. Provide instruction on friendship skills.  This can be provided in speech groups or with a child development specialist/school counselor.  Have all the adults who interact with the child use the same language and expectations for the child’s behavior.  

4. You may need to develop a positive behavior support plan for the child to systematically address the behavior and to keep everyone safe in the school environment.  Talk to your special education case manager about developing a detailed plan.

32.  Heightened Frustration and/or Anxiety in a New Setting
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Behavior: Student wrings hands, asks many questions that he has already asked, puts his head down and won’t make eye contact
Possible Reason Due to ASD: Student does not feel comfortable in the new setting due to sensory issues (noise, visual distractions, and physical layout of the setting) or just the fact that the child has never been there before.  Changes in routine or new activities/places often cause children with ASD heightened anxiety which can come out as frustration (a short fuse before falling apart emotionally).
Suggestions:
1. Provide warning of any impending change of routine, or switch of activity.  Changes in schedule may need to be written into the classroom schedule as soon as they are discovered.  If the child has a personal schedule, be sure to make the change on their schedule.

2. Use a social story before any new settings are introduced so that the child can be warned and know what to expect in the new setting.

3. Recognize that a change in manner or behavior may reflect anxiety.  Attempt to analyze what is different in the environment to increase the child’s level of anxiety.  Give the child the option of taking a break in a calm, quiet setting before returning to the presented activity.

4. Teach the student a relaxation or self-calming routine that can gradually be implemented when they are increasingly getting upset.
5. Teach the student how to ask for a break, so that the child does not need to melt down to get out of the situation. 

6. Rehearse the “first __, then _____” schedule at the beginning of the activity to pre-warn the child and decrease arguments. 

7. It is important to teach the child to learn to handle and accept changes also!  So once the child is able to use tools and strategies to predict what will happen around them, begin to introduce small changes into their day.  Change is a natural part of life!

33. Falls Apart When Asked to Correct His Work
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Behavior: Throws books, tears up worksheets, breaks pencils when told he has done something wrong or asked to make a correction.
Possible Reason Due to ASD: He probably struggles with perfectionism, feeling like he should be smart enough to know how to do it.  He may have been told in the fast that he is very smart and so is easily frustrated when he sees evidence that he “isn’t smart.”  He also may not know how to redo his work or feels once he has finished the work...it is finished and so can’t go back to redo any part of it.  Many students with ASD are one trial learners and so to be told they now need to unlearn and do something another way is very difficult because he already HAS actually learned it this way.
Suggestions:

1. Teach him about how we learn from our mistakes and we all make mistakes.  Even Albert Einstein made mistakes (He flunked in high school because he was a visual thinker rather than an auditory one!)
2. Teach him relaxation strategies (take 3 deep breathes, count to 10, think about something that makes you happy) and practice using it in progressively more difficult situations for this child, ending up using it when he is told to correct a paper.
3. Use errorless learning as much as possible-observing as he gets started so that you are assured he is doing the work correctly, rather than practicing errors.  
             34. Reads at Inappropriate Times of the Day      
             [image: image54.wmf]  [image: image55.wmf]   [image: image56.wmf]  [image: image57.wmf]   [image: image58.wmf]
Behavior: Student has his nose stuck in a book all the time, for example when it is time to go to lunch, I have to stop him from reading so he will line up.  
Possible Reason Due to ASD: It may be very difficult for this student to understand the social aspects of many interactions, so he is retreating into books, usually non-fiction books.  He likes books and reading has often been a reinforcing activity supported by teachers and other adults.  Books are predictable and can meet his need for intellectual challenge without adding the stress or demand that social interactions impose.
Suggestions: 

1. Work with the speech pathologist to develop his social skills addressing social interactions, friendship development skills, conversation skills and stress reduction.  Working together on these skills will help him feel more prepared for social situations and increase his knowledge and skills in these areas.  

2. Use a schedule indicating when he can read books of his choice and allow him access at that time.  Positively reinforce him for reading classroom materials, participating in classroom activities, interacting with peers, etc.

3. Use reading as reinforcement for work completion. When he is finished with math, he can have 5 minutes for reading his books.

4. To encourage him to attend to classroom activities, have him keep his books and other reading choices that interfere with his class participation in a specific location in the classroom (i.e.; in a basket on the counter, on a corner of the teacher’s desk).  

35. Cruises the Classroom instead of Sitting at Desk
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Behavior: As soon as the class returns to the room, the student cruises around the room instead of going to his desk and taking his seat.
Possible Reason Due to ASD: He may not know what to do next.  He could be confused or anxious.  He may also just need to release some energy before he can sit down.  If he is actually going to look at something in particular, it could be he has become visually distracted or is fixated on being able to look at the item of interest.  Is the item related to his favorite areas of interest? 
Suggestions: 

1. Before entering the classroom, pre-cue him about what will happen next.  Encourage him to refer to the schedule. 

2. For release of energy, let him cruise the classroom until everyone gets settled down and in their seats.  You could set a timer or tell him 3 minutes for cruising then take your seat.  If you find the 3 minutes was not enough, you may need to build in longer walks within the classroom or if too disruptive walking in the hallway.  Provide him opportunities to move.

3. If related to area of interest, set up a time in his schedule to have access and his need to take multiple opportunities throughout the day should decrease quickly.

4. Have the student sit on a stool or T-stand.  A T-stand can force the student to pay attention to keep balanced.
36. Gets up and Walks around the Classroom
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Behavior: He often just gets ups and starts walking around the classroom.  It can be during a whole class discussion or when working quietly at the desks.
Possible Reason Due to ASD: The student could be over-stimulated by noise, frustration, confusion, etc.  He may be trying to calm himself by walking around the classroom.  
Suggestions:

1. Try to determine the source of the “over-stimulation” so that the root of the problem can be addressed.  Does he need more support to complete the work?  Is the work at his instructional level?  Is the classroom too noisy?  Did someone bother him and he is reacting?  Is the child next to him making noise or wiggling the table? 

2. When you determine the source of the “over-stimulation” and it is not sensory, address those instructional needs through environmental changes (a quiet area to work because it is too noisy, increase the use of visuals to increase his understanding of what he needs to do, change the instructional level of his work if it is too hard for him, etc.)

3. Try giving him a visual of the classroom rules and teach him what each one means.  Add the rule “when the teacher is talking, students need to remain in their seats.”

4. Ask for assistance from the autism specialist and occupational therapist to determine what a sensory diet would look like for this child.  A sensory diet is regular breaks in the day where he is able to get the sensory input he needs to be able to focus and attend when needed.  The diet can be a simple as taking a walk to the office to “deliver” an envelope to the secretary or as complex as having routine of specific exercises that need to be accomplished several times a day to help him address his sensory needs.

5. Allow the student to use a lapboard and work on the floor instead on at the desk.

6. Have the student work at a table instead of a desk to provide enough room for movement.
37. Follows the Teacher around the Classroom
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Behavior: Student keeps following me around the classroom.  When I am teaching the class, he is right at my elbow trying to talk to me or ask me questions.  He seems to want my attention all day long.
Possible Reason Due to ASD: He may not be aware that you are busy (lack of social awareness) or that you are there to instruct all of the students, not just him (lack of social perspective.)  Students with ASD also often get very prompt bound and dependent on adults to tell them what to do.  

Suggestions:
1. Work with the speech pathologist and others who work with him to teach him social awareness skills.  Prioritize by creating a list of skills he needs to learn then focus on teaching one skill before you move on to the next skill.  This will help everyone focus on that skill and for the child to master the skill before the adults shift their focus to a new skill.
2. Introduce rules of the classroom specific to his needs.  Be sure to write them down and teach him what those rules are.   Include when it is ok to ask questions, when to raise his hand and wait for an adult to come to him at his desk, etc.
3. Use a visual at the front of the classroom to signal him when he can get up and move around the classroom, and when he needs to sit at his desk and listen or work.  You could use Mayer-Johnson icons from their Boardmaker program (your building speech pathologist has access to this program) once you decide what the pictures should look like.  You could also use words if he reads or colors if you teach him what the colors mean.
4. Build in time during his day to talk to the teacher or an adult if it appears he has a strong need to talk (about his favorite topics??)  Then when he engages in talking to you at an inappropriate time of the day, you can gently remind him that his “talk time” is coming up and show him when it will occur in his written schedule. 
5. If you feel the cause of his interactions are that he is dependent on adults to direct each step of his work, create lists, charts, and other visuals for him to refer to when he forgets what to do next.  You will need to teach him how to use them and be sure that all adults who interact with him are focused on reinforcing his attempts at independent work and not continuing to reinforce his personal interactions at inappropriate times of the day.  Use of a visual reinforcement system can give him the positive feedback from an adult without interrupting the independent work or encourage engagement of off task behavior.  If you need help, talk to your building special education teacher or autism specialist. 

38. Touches Everything, Plays with Things in Class
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Behavior: Student’s hands are always busy, playing with anything in front of him, things from his desk, things off other people’s desks, touching things on walls or desks as he walks around.
Possible Reason Due to ASD: He is seeking sensory input.  He NEEDS to have this sensory input to remain calm, or possibly to focus his auditory or visual senses.   If you notice that he has increased movement when anxious then he is using it to maintain emotional control.  If you notice that he has an increase in movement during transitions, it could be a response to increased noise and activity levels.  
Suggestions:

1. He may need to have a sensory diet developed and implemented to decrease his need to fidget constantly.  You can gain information about this through the building Occupational Therapist and/or your Autism Specialist.  
2. Selecting items that are ok to fidget with will help him know what is ok and not ok.  You could help him identify where these things will be kept and occasionally add or change the items in the “fidget basket.”  Allowing other students to also have access will help the student not feel like he is being singled out or different.  Others often benefit from having fidgets available also!! 
3. Allow him to fidget but you may need to work on setting parameters for the fidgets with him if it is really bothering you or distracting other students.  If it is very distracting, consider changing his desk assignment to a place in the classroom to minimize the distraction (at the end of a row vs. in the front of a row, at the outside vs. in the middle of the desks). 
39. Makes Noises in the Classroom
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Behavior: Student frequently makes noises with his mouth, often when it is quiet in the classroom.  He is busy doing any of the following: taps his pencil, shakes or moves the desk, and plays with things that make noise.

Possible Reason Due to ASD: He is having difficulty keeping his body still.  With some students, this motor movement helps them to be able to focus on what is being presented.  You will have to observe whether or not his is true for your student.  
Suggestions:

1. Work with the occupational therapist to develop a “sensory diet” for him which will help him get the sensory input he needs throughout his school day.  A sensory diet will help him learn to identify when he needs sensory input and what activity meet his needs (deep pressure, calm or active activities, loud or soft, etc.)

2. For mouth noises, explore the use of gum, suckers, mints or other oral stimulation during times when it is very important to have the classroom quiet.  If you are not able to allow all of your students to have access to these strategies, discuss with the class differences in different people’s needs.  A book called “How Does My Engine Run” has some very good suggestions also.

3. Teach him how to recognize how to read his body’s needs for sensory input.  Develop a list of possible things he can do when he feels a need or staff feels he needs a break (go for a walk, take a note to the office, get a drink-in the classroom or in the hallway, go the hallway with an adult and jump in place/roll on the floor to get the wiggles out, etc.).  
40. Student Spins and Hops in the Classroom
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Behavior: My student spins around in circles and/or hops up and down as he moves across the classroom or any open space.  
Possible Reason Due to ASD: The student is probably seeking vestibular input (the sensation caused by spinning, swinging, amusement park rides, jumping from a high place, hard pounding impact activities that tend to jar the body).  Some students with ASD need this input to be able to concentrate or focus.  If there is not enough input, their ability is greatly decreased.  
Suggestions:

1. Work with the occupational therapist for your building to create a sensory diet consisting of multiple opportunities during the day for vestibular activities to address the student’s needs.

2. Schedule into the child’s day physically demanding activities to decrease his need to engage in these activities during class time, and increase his focus when he is present in the classroom.

3. Use a choice board of vestibular activities to reward the child for participation in classroom activities.  Once he has completed a task or a series of task dependent on his abilities, and then let him make a choice from the choice board.
           41. Proximity Issues-Touches Others Too Often 
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Behavior: Student has difficulties maintaining appropriate distance from another student while standing in line.  He often has his hands on others or engages in other inappropriate behavior at school (touching others hair, clothing, or skin; likes to bump into others; always seems to be moving and touching; hugs and kisses other students).
Possible Reason Due to ASD: Student is seeking sensory input from physical contact with others.  He likes the feel of the contact and touches textures that he finds interesting (hair, clothing textures, sensory objects).  Because he has difficulty with social perspective taking he doesn’t understand that other people may not like to be touched and that touching others is not expected behavior when standing in line.
Suggestions:

1.  Teach him what is expected behavior when standing in line (arms at side, face the front, talk quietly, leave space between you and your neighbors in front and behind you, etc.)

2. Use visuals such as tape on the floor for students to line up on which leaves personal space for each child.

3. Write a social story for the child about lining up and what are expected behaviors and the perspectives of teachers and students.

4. Use a reinforcement system to help the child learn to line up without bumping and touching others.  Ask for help from your special education department or autism specialist to develop the reinforcement system.

5. Work with your speech pathologist to address this and other social issues through specific teaching of social rules and skills (social distance, turn taking, etc.).

42. Proximity Issues-Overreacts When Touched by Others
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Behavior: Student over reacts when others touch him or bump into him.  He doesn’t like it when adults or peers touch him or are in his personal space.  He may strike out by hitting when others get in his personal space.
Possible Reason Due to ASD: He has heightened awareness of his personal space and when people are in his personal space his anxiety may greatly increase leading to aggressive behavior (verbal or physical).
Suggestions:

1. Ask for permission when you need to touch him or lean into his personal space during instructional periods.  Give him the time to prepare himself for you to enter his space.

2. Set up his work space and instructional spaces so that he has the personal space he needs.  For some students, having a visual display of where their area is, decreases their anxiety (marked off with colored masking tape, use of a placemat, laminated construction paper, etc.)

3. Teach him relaxation strategies (such as, take 3 deep breathes, count to 5, tighten then relax your upper body muscles, ask for a break, signal others they are too close) and to recognize his own body signals for anxiety.  Learning to implement relaxation strategies will help him manage his anxiety level and give him more time to respond appropriately.  

4. Teach him other ways to respond when others enter his personal space.  Honor that it bothers him and help him problem solve positive and productive ways of dealing with the situation.  Using a visual prompt of those strategies you discuss will help him employ them in the future.  Post the problem solving ideas in areas where his space is most often invaded so they are easily referred to when needed.

    5.  Teach him about friendship skills and how we talk to our “friends.”  Work with          the speech pathologist and/or child development specialist about direct          instruction on friendship skills.  Role plays and modeling of appropriate          responses to difficult situations will increase the child ability to implement the          skills in real situations.
43. Picks at Sores and Other Things 
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Behavior: He often picks at sores until they are bleeding.  He often picks at the edges of materials (strings, tape, rough edges of paper) until he has destroyed it completely.
Possible Reason Due to ASD: He is getting stimulated in one or more of his sensory processing areas.  He may get visually distracted by the messy look of items that have strings hanging off or rough edges.  This visual distraction can feel almost like an obsession to a person with ASD to “fix it.”  He may also have a sensory need in his tactile area as well “needing” to touch those things.  From the aspect of the sores, he may feel the scab does not belong there.  Scabs aren’t present on other areas of his skin, so he is trying to remove it.  Another aspect to the picking could be the desire for the pain after the scab is picked off, or even to see the wound bleed again.
Suggestions: 
1. You can monitor the condition of classroom materials before you give it to him.  Check for rough edges, etc.

2. If he is having a need to touch things read the information in #8 Touches Everything, Plays with Things in Class.  
3. If you feel he doesn’t understand why he has a scab, teach him how the body heals itself using scabs, etc.  Use visuals such as library books or movies to help explain the healing process.

4. If he is seeking the pain after getting the scab off, consult his parents and the autism specialist about how to deal with this behavior.  It is important that this self-injurious behavior is stopped quickly and an effective consistent plan is needed to address the issue.  Medical intervention may be necessary.

                            44. Picks His Nose       
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Behavior: It seems like every time I look at this student he is picking his nose in class!

Possible Reason Due to ASD: This is most often a sensory issue.  There is something in his nose that he can feel, so he is using the fastest method he knows of to take it out.  He is also not adept with social nuances so misses his peers making faces or quiet comments if he is an older student.

Suggestions:
1. Teach him a routine of using a tissue when he needs to pick his nose.  A social story would help to give social information about the social rejection for those who pick their noses.  Teach him to blow his nose instead of picking if he is capable of learning that skill.    (Teresa Nikkila, NW Regional ASD Specialist has a ‘nose picking’ social story, “Tissues and Issues” available if interested.
2. Teach him where he can pick his nose when he is at school (in a bathroom stall, when using a tissue between his finger and his nose.)

3. Reinforce him positively and frequently when he attempts to use a tissue within the classroom or use one of his alternative strategies.

45. Self-Stimulatory Behavior Due to Sensory Issues
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Behavior: Self-stimulatory behavior may include spinning of self or objects, hopping, 

flapping of the hands and arms, rocking self back and forth, finger flicking, skin picking, etc.  Self-stimulatory behavior is often defined as unintentional repetitive movements that occur so consistently, that they can interfere with the child’s learning or functioning.   

          Possible Reason Due to ASD: People with autism spectrum disorders have either hyper (too much) or hypo (too little) response to sensory input.  Their systems often have a very difficulty time consistently “regulating” or balancing.  Thus often they will partake in whatever means necessary to manage the sensory information within their “disorganized” bodies.  Depending upon their sensory system at that moment, they may handle the same or similar situations differently.  Often people with self-stimulating behaviors are unknowingly “stimming.”  Stimming is thought to be an unconscious attempt to calm or alert their bodies back to a manageable state.

Suggestions:

1. Teach relaxation or “self calming” strategies so that the person knows what “calm feels like within his own body.

2. Teach the person how to identify when his body is “too high” or “too low.”  For example: use a visual aid, such as an emotions thermometer.  10 = crisis, 1 = asleep.

3. See out a curriculum that teachers the person about their sensory system.  “How My Engine Runs” is useful with younger children.

4. Determine, with the student if possible, a list of activities that are calming and/or alerting to the student.  Once the person in taught how to identify one’s “Internal Thermometer,” then one can refer to the personal list and choose an activity to help with “re-centering” their own system.

5. Implement a “sensory diet” with the help of the Occupational Therapist.  A sensory diet is the pre-planning of activities into the student’s day that are either calming or alerting.  The idea is to provide small chunks of input throughout the day, in an attempt to keep the person’s sensory system “even” all day long.  For example, if the child rocks consistently after returning from the cafeteria, instead allow 10 minutes in the rocking chair before returning to their desk.

6. Notice what the student is doing.  Can it be replaced with a more appropriate behavior that would meet the same sensory need?  For example: rocking chair instead of rocking back and forth while standing or sitting; self hugs instead of bumping into walls, dividers or people to get deep pressure on the torso; etc.

7. Talk to your ASD specialist or Occupational Therapist about ideas for appropriate replacement behaviors to be taught and additional problem solving if behaviors persist.

8. See Self-Stimulatory Behavior Due to Habit or Preferred Activity for additional strategies.
46. Self-Stimulatory Behaviors (Habit or Preferred Activity)
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Behavior: Self-stimulatory behaviors may include spinning of self or objects, hopping,

flapping of hands, rocking back and forth, finger flicking, skin picking, etc.  Self-

               stimulatory behavior is often defined as unintentional, repetitive movements that occur so consistently, that they can interfere with the child’s learning or functioning.  It can be a fine line between a person self-stimulating due to a sensory issue vs. due to the fact that it has become habitual or a preferred activity. 

          Possible Reason Due to ASD: The person may not know what to do next and is filling time.  The person may be stuck and can’t seem to stop himself (similar to tape record that skips repeatedly).  The person may not see the need to stop, what is on “your agenda or schedule, may not be desired by the person.  The person may find this repetitive motion emotionally soothing.  It is familiar and predictable.  
Suggestions:

1. If the student has free time, determine with the student (if possible), a list of activities that he can then refer to.  This will help structure appropriate options during his free time.

2. Redirect and /or refer the student back to his schedule. If he does not have one, does he need one that includes more details than the class schedule?  Does it need to be visual (with pictures)?

3. Reward the student, when not engaging in the self-stimulatory behavior.

4. Notice what the student is doing, can it be replaced with a more appropriate behavior?  For example, a rocking chair instead of rocking while seated or standing, teach the child to rub his hands together “as if warm them up” instead of flapping.

5. Control the time that the student can engage in the self-stimulatory behavior.  For example, if the student loves to watch a fan spin, let him earn “time” to do it using a positive behavior reinforcement chart.  *See your ASD specialist &/or special ed. Case manager for assistance.  At first, you may need to use a “First x, then y” sequence.  Visually show the person that when he is finished with the activity you want completed, then he can watch the fan for 3 minutes.

6. Write a social story in order to teach about the importance of doing what is being asked, even when the person doesn’t always see the need or have the desire.

7. Talk to your ASD specialist or Occupational Therapist about ideas for appropriate replacement behaviors to be taught and additional problem solving if behaviors persist.

8. See Self-Stimulatory Behavior Due to Sensory Issues for a description of sensory diets and additional strategies.
           47. Student Isn’t Motivated
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Behavior: Student isn’t motivated to complete tasks within the classroom.  

Possible Reason Due to ASD: Most students with ASD are not motivated by the same things that typical children are.  Most children are motivated easily by stickers, good grades, a smile or praise from their teacher. Children with ASD may want to have quiet time away from others, access to sensory activities they enjoy, or access to information about their favorite topics.  They do not necessarily see the purpose in completing activities or practicing tasks that they already know how to do.
The child may not understand expectations.  Giving him more specific information about the teacher expectations may help him gain insight.
Suggestions:
1. Clearly define the purpose of the lesson.  Be sure to use language at the level of the child’s understanding.   If knowing the purpose is not enough motivation for the child, establish the routine of “work first, then ____” (brief access to desired items or activities.)

2. Follow difficult tasks with tasks that the student enjoys or can complete successfully.

3. Alternate types of tasks.  Follow paper and pencil assignments with an active task.

4. Have students participate in selecting topics of study or materials to use.  For older children, you can have them help in creating their own schedule.  Even older children may enjoy visual reminders rather than straight text.

5. Use visual lists or token boards to help child stay motivated.  Visually seeing when the reinforcement will happen helps the child focus and stay motivated.

6. Determine what information he already knows and what he needs to learn.  Having the child repeat tasks just to keep him busy will not help him increase his motivation.   

48. Doesn’t Do Work
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Behavior: After the assignment has been given, the student doesn’t get out the materials he needs and he takes a long time to get started, usually resulting in him not getting the work done.
Possible Reason Due to ASD: Usually this is due to either him not having a clear routine developed in how to begin an assignment or getting visually distracted by other things (sensory overload) so he has difficulty getting started.
Suggestions:

1. Establish a clear routine for beginning and finishing work.  Have his desk area organized in a way that he can easily find his paper, pencil, etc.  If he often looses materials or his desk is a disaster area, you may consider having work materials kept in an alternative place where he can access them easily and quickly when an assignment is given.  The routine may need to be made visual (checklist describing the steps, pictures or not depending on the child) including where to put the finished work.

2. Introduce the use of a visual timer (TimeTimer.com has a non-auditory timer available for $25) or standard auditory timer.  You can make it fun to beat the timer and reinforce him for doing better and better on this goal!  Keep it lighthearted if possible so that you don’t increase anxiety in a student creating emotional breakdowns due to the pressure.

3. Consider having a quiet, distraction free work space for the child to do independent work within the classroom.  This would help the child focus on the task presented and stay focused.  *ADHD can also be co-morbid in some children with ASD so the team may want to consider that if distractibility is a persistent problem in all areas of the child’s life. 

4. Break large tasks into manageable tasks.  Establish with the student the goal to complete the assignment. Set check in times on the smaller tasks to help the child to continue to move forward.
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Behavior: Student completes his work and homework but does not turn it in.  We often find the completed work in his notebook or desk.
Possible Reason Due to ASD: He may not know that he needs to turn in the homework.  Since students with ASD often are not motivated by the same things other students are motivated by, he may not care if the teacher sees his work or what grade he gets.  He may feel that if he finished it that is the end of the task, meaning a faulty routine has been established.

Suggestions:

1. You can set up a two pocket folder marked “To be Completed” on the left pocket and “To be Turned In” on the right pocket.  Teach the child how to use the folder to increase his organization and work completion.  You may have to add where exactly he needs to turn in the work.  Basket on the left corner of the teacher’s desk.  If there are many different locations for different subjects this could be the root of the confusion.  Consider having this student place all completed work in one place. 

2. Develop a reinforcement system for homework turn in.  Determine a list of things that the student finds reinforcing, then introduce the plan to the student (“Each time you turn in an assignment, you can do ___” or “For each 3 assignments turned in you can have ____”).  Once the child is able to consistently turn in the desired number of assignments, and then begin to expand the number of assignments needed to be turned in, until you are able to eventually fade the reinforcement system for assignment turn in.

3. Use a checklist or other visual reminder to turn in his work when completed.  (May still need additional reinforcement to motivate him to use the new system.)

4. Establish a routine to turn in homework.  Have student place assignments in the “in” basket as they enter the classroom.

5. Use a weekly syllabus when assigning homework. Send a copy to the families each week, and post one in the classroom.

6. Maintain a homework routine.  Keep homework routines simple and manageable.

7. Establish an organizational system with the student.  Provide assistance until the student can manage the system independently.

8. Gradually phase out the support as the student becomes more independently organized.

50. Randomly Moving from One Activity to Another 

without Finishing
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Behavior:   Student frequently moves from task to task or area to area without       completing any of the tasks assigned.

Possible Reason Due to ASD: He may have forgotten what he needs to do, not know what finished looks like, or moves on when he gets frustrated, needs help or is confused.
Suggestions:

1. Use checklists or picture directions to lay out instructions and explanations.

2. Limit the number of activity centers or choices he needs to make.  If the class typically completes four centers, consider having the child complete two to begin with.  When he can consistently accomplish two centers, add a third and so on.

3. Specify the sequence of activities the student needs to follow then create visual sequence pictures to help him follow the routine you have set up.

4. Clearly define what needs to be done before beginning another activity.

5. Teach the student how to use Do, Plan, Review to complete tasks.

6. Teaching this routine will help him problem solve on his own.

7. Teach him how to ask for help.  He may get stuck and moves on when confused or frustrated, not knowing how to ask for help.  He may not recognize when he needs help.  This also should be directly taught.

            51. Difficulties with Writing Assignments   
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Behavior: Child cries, throws tantrums, yells or argues when given a writing assignment.  He seems to hate writing, even when he has good ideas.
Possible Reason Due to ASD: Writing is a common area of difficulty for students with ASD.  They often attempt to avoid having to participate in writing assignments by demonstrating inappropriate behaviors.  Frequently the students have individual skills (ideas, fine motor skills, organizational skills) but cannot pull them all together to meet the high level skill of writing down their own thoughts and ideas on a sheet of paper.  They may not know where to begin, how much to write, what they are supposed to write about, know how to form sentences or paragraphs, etc.  This usually causes an overwhelmed feeling which results in behavioral outbursts.  There can be a breakdown in any one, many or all of these individual writing skills making these intelligent students feel inferior.
Suggestions:
1. Sometimes let him write about his favorite topics.  He knows a lot about his topics so he has the information and now can just concentrate on getting the writing process of getting his ideas down on paper.

2. Use semantic maps, diagrams, story webs to help him create a clear path for his writing and what information is important.  Most students with ASD find any and all facts to be important so have difficulty with main ideas and supporting details.  This would be a good area to focus your instruction beginning at a very basic level.

3. Use a template at the beginning to get the student started.  This strategy also gives him concrete information about what your expectations are for his written work.  A Daily Journal template for a 1st grader may look like “Today we _________ at school.  I learned about _______.  I liked ____________.”

4. Provide an example of what you want it to look like.  This will help him understand what expectations are also.

5. Be specific (how many paragraphs with how many sentences in each paragraph) for each assignment given so the student knows exactly what he needs to do and when he will know he has the assignment accomplished.

6. Reinforce him for attempting to complete written assignments. Assess what the student is actually able to do without assistance then slowly build upon his skills using a very concise step by step process.  

7. Allow the student to use a word processor to complete assignments of length.  Help him to learn to use spell check and other word processing tools if the actual mechanics of writing is very difficult for him.  Computer processing will probably the accommodation he will need for the rest of his life.  Learning to type using correct finger position is important and will need to be discussed with his special education team to determine when to introduce it and who will provide keyboarding instruction. 

8. Set up a relaxation activity for the student to participate in prior to writing instruction within the classroom.  Learning relaxation strategies will help the child release anxiety and can be engaged in again if you notice his anxiety increasing as you introduce or engage in the writing assignments.
                       52. Organizational Issues        
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Behavior: Frequently loses items for class.  He doesn’t come to class prepared.
Possible Reason Due to ASD: Many students with ASD have difficulty with short term memory so it is difficulty to remember the small details, plus they are often fixated on areas of interest so it does not occur to them to think about items needed before arriving.  When his attention is on other things, he probably isn’t motivated to shift his attention to the preparation for activities.  Another reason many students with ASD have poor organizational skills, is that they become dependent on adults to help them so there is no need for them to become independent.  Counting on the adults becomes their routine if we don’t teach them better independent routines as soon as possible in their school life.
Suggestions:

1. Teach the child a routine for preparing for tasks or activities so that going through the preparation becomes a natural part of getting ready for a task.  Use checklists for specific activities to help him become independent in his preparation for tasks.

2. Allow each child to have their own space to store their supplies, backpacks, etc.  If child moves to several classroom, allow him a designated space to keep the textbook and supplies he will need in that classroom.

3. Keep an additional set of books in the classroom and allow the student to have a set at home for homework.  

4. Keep the room organized and neat.  Have students help in clean up activities as they naturally occur in the day or week, helping the student know where things belong or are located.

5. Label cupboards and shelves so that the child and others can easily see where materials are kept.  If the child is young, tape pictures of the items on the place where they belong.

6. Use sand or visual timers to help the student use his time more effectively, helping him maintain an efficient work pace.  Let the child engage in a motivating task when he completes his work.  Most students with ASD are not motivated by pleasing the teacher or getting good grades, but having access to desired activities helps the child understand what has to be completed before getting access.

7. Break large tasks into manageable tasks.  Establish with the student the goal to complete the assignment. Set check in times on the smaller tasks to help the child to continue to move forward.

8. Teach the students to use self-talk and guide them through a “plan-do-review” approach to completing tasks and solving problems.

9. Guide student’s to connect an assignment with something they already know or with something that looks familiar.  Then have them scan the assignment to see what they need to do.  After they have scanned and analyzed the tasks, encourage them to ask themselves if they are able to do the assignment or if they have questions.

10. Use visual tools and instruction to help the student learn to be aware of the learning process.  For older children, a self-monitoring sheet can be used to understand the process of learning new material.  For younger children, a desk chart or a visual reinforcement tool can visually explain how the parts of learning tie together.  These tools can be used for any learning material, not just behavioral replacement.

      
“Helpful Responses to Some of the Behaviors 

                       Of Individuals With Autism”

                           By Nancy Dalrymple

                        How To Use This Booklet:

     This booklet was developed to help people understand the person with autism better.  Too often judgments and interpretations are made without any knowledge of autism.  Hopefully, the booklet will provide specific information about autism that will be useful and encourage people to seek out more information.

     Interacting with our peers and with children is often based on our passed experiences, biases and prejudices.  People who appear to be behaving oddly are immediately suspected.  Perhaps being suspect by appearances is helpful for self-protection.  However, take time to find out more and go beyond initial appearances to discover more about the person.  Consider your own stereotypic response and how they might contribute to keeping people with disabilities as nonfunctional or dysfunctional members of our society.

     The more helpful responses that are listed are not meant to be comprehensive in nature nor do they discuss specific teaching strategies.  They do provide some useful strategies that anyone can implement.  Themes such as visuals, modeling and teaching relaxation, communication and social skills are repeated throughout.  There is much more available about these topics.

     There is overlap in the behaviors.  The order was determined to allow for some grouping of similar behaviors, but that was somewhat arbitrary.  Therefore, an index is provided to help the reader locate specific behaviors that might apply to a specific person with autism or specific behaviors that might apply to a specific person with autism, or specific behaviors that bother some people who interact with them.

     This collection could be used for group discussion, individual interactions, or as an introduction to help keep people from falling into the “common response” pattern.  Hopefully, those who have it will pause and consider and give a helpful response.  Teach rather than judge.  Model rather than criticize.  Provide supports rather than labels.

                    “Helpful Responses to Some of the Behaviors of Individuals With Autism”
            Index of Behaviors:                                   Behavior #:

Person is rigid and inflexible, wanting everything                                    1

Scheduled and consistent.

Person insists on having her own way and desires



 2

with no thought of what others may want or need.

Person talks about a limited number of topics or



 3

wants to do a limited number of activities. 

Person has trouble solving a simple everyday problem.


 4

Person prefers repetitive actions and seems to forget


 5

actions and seems to forget steps with longer activities.

Person becomes agitated when corrected or when feeling


 6

one self has made a mistake.

Person leaves tasks before they are completed.



 7

Person does not move when asked to do something.



 8

The person needs help, but doesn’t ask for it – just sits 


 9

or does it wrong.

Person wants to do things immediately.



          
10


The person does the opposite of the directive, especially


11

when negation is used.

Person becomes upset when things change – time, place, people.

12

Person follows certain rituals compulsively.




13

Person paces back and forth.






14

Person closes doors and cupboards, straightens things and insists on              15                things being in certain places, regardless of what other people want.

Person’s abilities seem to fluctuate from day-to-day.


16

Person stays in own room or in own home most of the time,

17

refusing to leave.

Person uses eye contact in unusual ways – sometimes avoiding,

18

sometimes staring.

Person jumps and pulls back when physically assisted.


19

Person holds hands and arms over his/her ears.  Person yells 

20

when hearing certain noises.

Person has a narrow range of emotions; demonstrates few examples of           21
empathy; and laughs when others are hurt or in trouble.

Person does not appear to understand how or why one’s actions

22

affect someone else.

Person becomes so agitated that he/she aggresses; self-injures; 
23

and destroys.

Person often does not express basic wants and needs to 


24

another person.

Person repeats stories, TV or movie scripts, phrases or words

25

over and over in a rote way.

Person repeatedly asks certain questions.




26

Person discusses private topics with everyone.



27

Person stares at lights and fans; flaps fingers, hands, arms;                 28

 spins objects.     
Person is upset by large spaces, stairs, elevators, escalators, etc.
29

Person smells things and taste inedible items.



30

Person has unusual sleeping patterns.





31

Person has a history of toileting problems.




32

Behavior: 









      # 1    Person is rigid and inflexible, wanting everything scheduled and consistent.
Common Responses:

Person has to learn to fit in; everything can’t be designed just for oneself.
Autism Interpretation:

The person is trying to keep the world manageable and relies on sameness to be     able to cope.

Helpful Responses:

· Teach flexibility by introducing change slowly; reward adaptability; 

          provide exact information about alternative choices.

· Use pictured and written schedules to give information.

· Provide choices and teach choice-making.

· Provide accurate, understandable information BEFORE the change or event.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 

Behavior: 








              # 2  

Person insists on having own way and desires - with no thought of what others                 may want or need.
Common Responses:

Person is demanding, obstinate, and very annoying; is inconsiderate and selfish.

Autism Interpretation:

The person only views the world from the perspective of self and doesn’t have the ability to put self in the perspective of another.

Helpful Responses:

· Teach social interaction through specific rules, scripts, and practice.

· Help the person expand interests and activities through positive teaching techniques.  Meaningful activities provide the person with motivation for    social interaction.

· Select one or two common situations and specifically teach a helpful, considerate response to each.  Practice across people and places to assure generalization.

· Reinforce waiting, turn-taking and sharing.

Behavior: 









      # 3  
Person talks about a limited number of topics or wants to do a limited number            of activities.

Common Responses:
Person is boring and annoying.  All the person ever thinks of is oneself.
Autism Interpretation:

The person continues to do familiar, pleasurable activities due to sensory, social      and communication impairments which limit the repertoire of activities and interests.

Helpful Responses:

· Introduce the person to meaningful activities by doing the activities with         the person, modeling and sharing.
· Desensitize to new, unfamiliar activities so the person can have the opportunity to enjoy activities over time.  Even when the person is familiar it will take time before the individual feels comfortable enough to benefit from teaching and participating.   
· Plan times when the person is free to engage in pleasurable, self-selected activities.  

· Use strengths and interests to expand repertoire.
· Start where the person can be successful.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 

Behavior: 








              # 4  

Person has trouble solving a simple everyday problem.
Common Responses:

Person does not try and wants to be dependent or person is lazy or doesn’t care. 
Autism Interpretation:

The person may have never experienced this exact situation with the same materials before; may not perceive what is being asked or may not understand 
the meaning or usefulness of the task.

Helpful Responses:

· Teach through modeling and consistent step by step procedures that are visually represented.
· Make sure the person is taught in the setting where the skill is used and where the outcome can be understood and applied.
· Vary teaching settings/people to help the person generalize the skill.
Behavior: 









      # 5  
Person prefers repetitive actions and seems to forget actions and seems to        forget activities with longer activities.

Common Responses:
Person does not concentrate and pay attention.
Autism Interpretation:

Short-term memory may be impaired when remembering longer sentences or the person may have attention diverted during longer sequences and be unable to resume.

Helpful Responses:

· Provide visual cues for sequences

· Build on the person’s preferred actions by adding one step at a time.          

· Provide check off systems for longer sequences.       

· Chunk several steps together when the sequence is learned and provide a new cue to define all the steps.  Keep the step-by-step cues in place as back-up.      

· - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  

Behavior: 








              # 6  

Person becomes agitated when corrected or when feeling oneself has made a mistake.
Common Responses:

Person is uncooperative, belligerent and oppositional.   Person is too sensitive and difficult to work with; has no manners.
Autism Interpretation:

The person is trying to do things the way one perceives they need to be done.  Correction is often given in the negative and doesn’t let the person know what to do to correct the situation.  Sometimes the person perceives the need to have everything in the environment or the task in a certain order and changing it creates anxiety.  The person may also fear failure, thus increasing anxiety.

Helpful Responses:

· Anticipate as much as possible and given information beforehand in visual, concrete form to help the person succeed.

· Provide positive feedback for correct steps.

· Provide visual information about how to identify and correct a mistake through written, pictured, diagram or modeled form, moving toward   self-monitoring.

· Present corrections in a non-threatening, neutral tone and provide choices for correction or for starting over.  Reassure the person that everyone makes mistakes, even pointing out your own.

Behavior: 









      # 7  
Person leaves tasks before they are completed.

Common Responses:

The person is lazy and non-compliant; therefore not a good candidate for competitive employment.  The person isn’t trying.  He is bored, hyperactive,  only does what he wants to do, and has a short attention span.

Autism Interpretation:

The person does not understand what completion means or when it is okay to take a break.  There may be some distracting stimuli that is bothering the person or the person is having trouble with the task and doesn’t know how to ask or help.  People with autism need specific, concrete ways to know the expectations of an activity or job.  Their previous experience, and perceptual and communication problems may be providing a set “script” that they are transferring to the current activity.

Helpful Responses:

· Use  visual means such as templates, jigs, charts, counters, or mark-off steps to provide concrete meaning to the concept - “finish.”         

· Negotiate ahead of time and work for a certain amount to be completed,           either using concrete items or a check off system.

· Teach the person a way to ask for help and specific situations in which to ask for help - such as not being able to find something that is needed.    

· Teach the person when “Break Times” are scheduled by providing a daily schedule that goes by times or amounts.  The break routine can be sequenced separately.  Provide breaks often, if needed.          

· Provide concrete information, possibly with checks, clocks, or timers about when break is finished and when it’s time to work on a regular basis.  Provide this information ahead of time.          
Behavior: 








              # 8
Person does not move when asked to do something.

Common Responses:

Person is non-compliant and stubborn.  Person does things only when one wants to  and wants attention.

Autism Interpretation:

The person may not know what is going to happen next, may not have processed the information or may have a delay in processing.  The person may not be able to shift attention to the new stimuli, or may also want to have more choice of when he does things and fewer directives.  The person may be expressing refusal and the reason for the refusal must be investigated.

Helpful Responses:

· Allow processing time.  Provide touch cues and/or gestures.

· Teach ways to indicate refusal more directly.   

· Provide visual schedules to let the person know the order of events. 

· Provide visual choices for the order of activities, reinforcers and other things about which the person can make decisions.

· Cue the person with objects, gestures, pictures and written messages, rather than repetitive and/or long verbal messages.

· Do more activities with the person and less directing.

· Cut down on verbal instructions; model and participate more with the person.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -    
Behavior: 








              # 9  

The person needs help, but doesn’t ask for it – just sits or does it wrong. 

Common Responses:

Person has no initiative, is lazy and doesn’t care about work.  Person is overly dependent.
Autism Interpretation:

The person doesn’t know how to initiate asking for help and may not be able to use verbal or nonverbal skills for communicating from one situation to another unless specifically taught.
Helpful Responses:

· Teach the person how to ask for help by setting up situations for practice in varied situations with various people.  Use a means that works for this person; cue cards, objects or modeling are useful.
· Use videos to identify when help is needed and to rehearse strategies for asking.   

· Teach working accurately by comparing to a model.  Teach working continually through reinforcement.
Behavior: 








              # 10
Person wants to do things immediately.

Common Responses:

Person is selfish and only thinks of himself.  Person is impatient and annoying.

Autism Interpretation:

The person doesn’t have an understanding of the passage of time or a “feeling” what a minute is; often no different that “feeling” an hour.  When the person knows something is going to happen or that it should happen at a certain time, the person thinks that it should happen now.

Helpful Responses:

· Provide timers, either that click off minutes or that visually move sand or visual representation of time elapsed, or a personal clock or watch to give the person accurate information about passage of time.

· Make sure activities have beginnings and endings that are clear to the person.              

· Teach waiting strategies such as deep breathing or looking through a magazine that is carried in a backpack.            

· Introduce flexibility training as the person becomes more aware of intervals of time.          

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








             # 11  

The person does the opposite of the directive, especially when negation is used.  

Common Responses:

Person is trying to get at you, is defiant, doesn’t mind, and is a behavior problem.

Autism Interpretation:

The person is slow to process verbal information and either may not have heard you or did not understand completely.  Negation tells a person what NOT to do, but offers little information about what TO DO.
Helpful Responses:

· Use positive statements about what TO DO.

· Talk S-L-O-W-L-Y and CLEARLY.

· Give the person time to process.

· Use proximity, gestures and visuals to help the person understand.
Behavior: 








              # 12
Person becomes upset when things change – time, place, people.
Common Responses:

Person is rigid and it is impossible to control everything for him.  He will have to learn to adjust.
Autism Interpretation:

The person’s anxiety is raised from a lack of understanding about what is happening, who to look to for information, or where things are located.  He becomes confused when the routine is changed.
Helpful Responses:

· Involve the person in the changes by preparing with him/her ahead of time.
· Provide choices for replacement activities when possible.                    

· Provide visual information about changes, written, calendars, sequences and pictures beforehand.                      

· Give person time to process, understand and accept.  Teach flexibility through planned experiences.         
· Desensitize the person to new places, activities, things and people.       

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








             # 13  

Person follows certain rituals compulsively.  

Common Responses:

Person is obsessive/compulsive.  Person is inconsiderate of others and selfish.
Autism Interpretation:

The person is trying to create order and structure in the environment and needs help to try a new way or new things.
Helpful Responses:

· Give accurate information about when and where the ritual is acceptable and appropriate.
· Provide visual reminders of routines that can be checked off when completed.  Provide strong individualized reinforcers.
· Structure the environment to help the person follow a routine that gives cues and is functional for that person.
· Teach more functional behaviors and skills, active and participatory.

· Teach new activities over a period of time.  This will allow the person an opportunity to learn to like the activity.
Behavior: 








              # 14

Person paces back and forth. 

Common Responses:

Person is trying to get out of what one is supposed to be doing; is disruptive and trying to get all the attention.  The person is inattentive and hyperactive.

Autism Interpretation:

The person may be filling “down” or “waiting” free time, since many people with autism don’t know what to do in free or unstructured time.  The person may need an outlet for a high activity level or may be reacting to stressful situations.

Helpful Responses:

· Provide more exercise and movement activities.  Identify appropriate time and place to place.

· Teach an individualized relaxation routine when the person is calm and practice several times a day.                   

· Organize the learning environment and sequence the learning steps so the learner knows exactly what, where and how to do each activity.                      

· Provide the person choices to help structure free time.        

· Try to determine if the person is trying to communicate something and teach direct communication strategies.

· Teach activities that the person can do in free time with others and alone.

· Plan partial participation with the shorter sitting times.       

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








             # 15  

Person closes doors and cupboards, straightens things and insists on things being                              in certain places regardless of what other people want.  

Common Responses:

Person is obsessive/compulsive and does not consider others.  Person is a pain to be around.

Autism Interpretation:

The person is trying to cope by ordering the environment and doesn’t understand that other people may need or want something different.

Helpful Responses:

· Ignore or learn to cope with those behaviors that do not matter or bother anyone.

· Use rules and environmental, pictured and written cues to give the person specific information.

· Set up times in the daily schedule for doing these activities, clearly defining time frames.

· Use the need to straighten and order to the person’s and everyone else’s advantage,    as much as possible.

Behavior: 








              # 16
Person’s abilities seem to fluctuate from day-to-day.

Common Responses:

Person is trying to fool you and is lazy.  He remembers only what he wants to and only works when he wants to.

Autism Interpretation:

The person does function differently from day-to-day, probably due to the way his body is functioning allowing him to concentrate more or less and process more or less.  Subtle as well as obvious changes and external stimuli may also affect the person’s abilities.  Anxiety may also inhibit learning.  Short-term memory may be impaired.

Helpful Responses:

· Be consistent, even if the person is not.
· Teach relaxation techniques to reduce anxiety levels.                

· Provide more supports on more difficult days.

· Keep accurate information to pick up possible patterns needing extra support.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








             # 17  

Person stays in own room or in own home most of the time, refusing to leave.  

Common Responses:

Person does not like to go out and is non-compliant.  Person likes to be alone and does not like to be with people.
Autism Interpretation:

The person may a non-initiator, and may only feel safe in his room.  He may not know what else to do or may not know what the options are.
Helpful Responses:

· Provide the person with a visual schedule that sequences the activities of the day.  Make sure there are lots of activities that the person likes, is good at doing and that have meaning to the person.
· Participate in the place where the person is comfortable, slowly increasing time and transitioning to the other areas.
· Make sure the person becomes familiar with the activities and objects through practice and desensitization if necessary.
· Pair the person with a supportive peer.

· Facilitate an activity with a peer.  Choose an activity of interest to both.
Behavior: 








             # 18

Person uses eye contact in unusual ways – sometimes avoiding, sometimes staring.

Common Responses:

Person is shy, unsociable and difficult to be around.

Autism Interpretation:

Eye contact with other people is often difficult for people with autism.  They often use peripheral vision rather than straight on vision.  Perhaps they are unable to read the subtle cues of people’s faces, therefore eye contact is distracting.

Helpful Responses:

· Don’t worry about eye contact.  As the person becomes more confident, he/she will look at what is needed to gain information.

· Help the person know what to focus attention on.  Cue with gestures or words when needed.  Teach social cues. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








            # 19  

Person jumps and pulls back when physically assisted.

Common Responses:

Person is noncompliant and uncooperative.

Autism Interpretation:

The person is very sensitive to touch, especially when not expecting the touch or when one doesn’t know the person who is touching.  Sometimes deep touch is accepting better than soft, light touch.  Person may be expressing refusal.

Helpful Responses:

· Ask the person if you can help or at least give information about what you are going to do.  

· Provide tactile experiences that gradually desensitize the person to various touching.

· Analyze communicative intent and teach more direct ways to communicate.

· Demonstrate an activity rather than physically assist.  Enlist peers as well.

Behavior: 








             # 20
Person holds hands and arms over his/her ears.  Person yells when hearing                    certain noises.
Common Responses:

Person is strange or weird and trying to be difficult.
Autism Interpretation:

The person is very sensitive to sounds to the point of pain.  The person reacts to certain pitches and tones, but not to others.  This will vary from day to day and in various settings. 
Helpful Responses:

· Gradually desensitize the person to sounds that are bothersome.  Provide information about the sound, when it will happen and how to get away from it.
· Provide appropriate ways to escape sounds when needed, such as headphones, ear plugs or quiet areas.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








            # 21  

Person has a narrow range of emotions; demonstrates few examples of empathy;               and laughs when others are hurt or in trouble.
Common Responses:

Person is selfish and inconsiderate.  Person thinks mistakes are funny and makes   fun of others.
Autism Interpretation:

The person isn’t able to take the perspective of someone else and often reacts from anxiety rather than emotion.  Therefore, laughing can often be a sign of anxiety.
Helpful Responses:

· Interpret emotions and actions accurately to the person.  Use key phrases.
· Label and express emotions in consistent ways.  Teach practice specific phrases to express to others when they have problems such as, “Are you okay?”
· Practice expressing social bids and caring expressions.
Behavior: 








             # 24

Person often does not express basic wants and needs to another person.
Common Responses:

Person is a loner who does not want to be with others or even interact with others.

Autism Interpretation:

Initiating interaction of any type is difficult for many people with autism.  The outcome is uncertain unless the person is well known to the individual with autism.  Knowing who, how and when to approach along with how to be understood are overwhelming.

Helpful Responses:

· Positively reinforce initiations and initiative attempts.

· The person must have means to communicate that are reliable across people and settings.

· Practice communicating and succeeding in structured activities that are motivating to the person with responsive communicative partners.

· Develop peer advocates who facilitate communication through shared interests.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








            # 25 

Person repeats stories, TV or movie scripts, phrases or words over and over in a rote way.

Common Responses:

Person is selfish and always needing attention.  Person monopolizes the conversation and is trying to “get at” others.  Person is smart and trying to be annoying.

Autism Interpretation:

The person perseverates on topics, words and phrases that he knows, that are pleasing to him, to calm him, just because they are familiar.  He may not know what else to talk about and has not learned how to carry on a reciprocal communication exchange.

Helpful Responses:

· Provide alternative ways to help the person learn topics to talk about by using written choices, pictures, TV and newspapers.

· Change activities; do new activities.

· Create stories about real life situations.

· Practice reciprocal conversation and topic maintenance; might even videotape for practice and rehearsal.

Behavior: 








             # 26
Person repeatedly asks certain questions.
Common Responses:

Person is trying to get attention and/or annoy adults.
Autism Interpretation:

The person needs verification that what she is asking will really occur.  The person may not have other ways to initiate a conversation and isn’t able to engage in a reciprocal conversation.
Helpful Responses:

· Provide the person with accurate information before an activity takes place with visuals that sequence events.
· Write out answers to questions for the person’s reference.

· Teach other forms of communication.

· List other possible topics on a note card, pocket-sized notebook or small wipe-off board.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








            # 27  

Person discusses private topics with everyone.
Common Responses:

Person knows better, but does not pay attention.  He just wants attention.
Autism Interpretation:

The person doesn’t understand the concept of private topics, private behaviors and private places.
Helpful Responses:

· Be neutral, non-judgmental and reactive.
· Provide clear-cut rules presented in specific, concrete, visual form to help the person understand what is private; where private behaviors are done; when they are done and with whom.  Begin teaching early.
Behavior: 








             # 28
Person stares at lights and fans; flaps fingers, hands, arms and spins objects.
Common Responses:

Person is off in another world and very retarded.
Autism Interpretation:

Person has a need for sensory stimuli or is over stimulated by certain sensory input.  Person may be using this activity as a way to cope with a confusing world.
Helpful Responses:

· Provide functional, sensory experiences.
· Teach the person ways to relax and phrases that take one through the process.  Use visuals as supports.

· Provide functional, interesting activities to engage attention.

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








            # 29  

Person is upset by large spaces, stairs, elevators, escalators, etc.
Common Responses:

Person is difficult to take anywhere and should stay at home.
Autism Interpretation:

The person has depth and spatial sensory difficulties.
Helpful Responses:

· Desensitize to places and areas that are problems. 
· Practice in real situations with support.

· Give the person accurate information about what is happening and what will happen.

· Choose times when crowds, noise, etc. are at a minimum, especially in settings that will get crowded and noisy for future activities and outings.   
Behavior: 








             # 30

Person smells things and tastes inedible items.

Common Responses:

Person is strange or in an early stage of development.

Autism Interpretation:

The person needs to use the senses or smell and taste to learn more about the world.

Helpful Responses:

· Provide functional, sensory experiences.

· Teach the person ways to relax and phrases that take one through the process.  Use visuals as supports.

· Provide functional, interesting activities to engage attention.   
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -     
Behavior: 








            # 31

Person has unusual sleeping patterns.

Common Responses:

Person was spoiled as a child.

Autism Interpretation:

The person’s internal clock may work differently at times or the person may be very sensitive to certain cues at night like a furnace fan or garage door.

Helpful Responses:

· Follow a set bedtime routine that is calming and dependable.  This might include a calming snack and story.

· Provide materials that are comfortable and soothing.

· Provide a consistent background noise like an air filter, soft music or fan, if these are calming.

· If the person wakes up, follow a set procedure of taking care of needs, then redirecting to bed.   

Behavior: 








             # 32
Person has a history of toileting problems.
Common Responses:

Person is unpleasant to be around; doesn’t try; has accidents to get attention or get back at someone. 
Autism Interpretation:

The person with autism often receives confusing messages about toileting.  Social pressure isn’t understood; timing is off; a person being angry creates anxiety and body signals aren’t processed.
Helpful Responses:

· Set up toileting routines around daily events, rather than by the clock.

This is easier and more natural.
· Desensitize to bathroom, toilet and sitting when needed.
· Follow a set routine with set cues, visual and environmental, such as pictures and timers.

· Teach relaxation routines to use while toileting.  Make environment comfortable.

· Reinforce with something used only during toileting.  Remain calm. 
[image: image126.wmf]
Nancy Dalrymple.  Helpful Responses to Some of the Behaviors of Individuals With Autism.  Indiana Resource Center for Autism.  1992.  (Indiana University, 2853 East Tenth Street.  Bloomington, IN. 47408-2601) 

Auditory Comprehension Strategies

1. Give student a direction or cue one time then give the student time to process (count to 5 in your mind) and react to your instruction.  No nagging!!!  If you re-cue while the child is processing, you have just restarted the process back at the beginning, thus forcing the child to take even longer to follow the direction.

2. Cut down on excessive language (based on the comprehension level of the child.)  
3. Use clear and unambiguous language.  Avoid words with double meanings, metaphors and similes. 

4. Address the pupil by name if necessary.  The student may not realize that an instruction given to the whole class also includes him.

5. Repeat instructions and check for understanding. Use short sentences to ensure clarity of instruction.  Have the child repeat the directions in their own words.  Many students can repeat back or echo what you have said but still may not know what it means.  

6. Use various means of presentation-visual examples, physical guidance, peer modeling, etc.

7. Minimize or remove visual/auditory distracters, or providing access to an individual work area or booth when a task involves a high level of concentration. 

8. Use a study guide to have the child follow along with the teacher’s presentation by completing a visual diagram or filling in the blank spaces.

9. Highlight relevant details in the textbook (use clear plastic overlays) or on handouts.

10.  Use charts which organize components of the activity to help the student understand the overall picture and how things relate to one another. (Semantic maps, compare/contrast sameness and differences, flowcharts.)

11.  Use cue cards to give visual cues as to what is needed or how information is related.  These cue cards could be studied later by the child.

12. Use music, charts or rhyming phrases for key concepts.  This will help the child and others remember the information.

13. Provide multiple examples so that the child can learn to be creative rather than expecting his needs to be exactly like yours.

14. Emphasize meanings of words and concepts.  This will help the child understand words that have multiple meanings and how to use context clues to help him understand information.

15. Teach the connections between ideas by referring back to information previously learned.  You may expect the student independently make those connections, even when it seems obvious, but children with ASD almost never are able to unless you help them.

Strategies for Adapting Workload
1. Fold papers so students only see one or two lines of work to be done, not the entire page.  When they finish a section, refold.
2. Use Post-Its or small stickers with arrows printed on to show where a child needs to start work or to show what they need to do.
3. Use a green “go” mark and a red “stop” mark to signal the child where to begin and where to stop.
4. Seek to link work to the pupil’s particular interests.  This works particularly well in the area of report writing and journal writing.

5. Often a student with ASD reads at a much higher level than he comprehends: provide instructional work at his comprehension level but use areas of interest to keep him engaged and interested.

6. Allow the student to do every other or every third problem/question to reduce the workload.  This works well in math where the practice work gets progressively harder as the child moves down the page.

7. Use visual organizers (semantic maps, outlines, main idea-supporting details maps) to help the child organize his thoughts and plan his writing.

8. Modify expectations for work completion based on IEP accommodations and modifications. Challenge the child as much as possible but don’t overwhelm him if he can’t handle the demands.  Work with his case manager to identify his rate of progression.

9. Be sure the student knows where to turn in classroom work as well as homework.  Some students become confused about the different terms classroom work and homework.  Sometimes this confusion can lead to them not turning in any work.

10. The students usually have a good memory for facts but have difficulty with  abstract concepts for giving opinions.  Asking questions that are concrete  (based on facts) during class discussions helps the child feel successful.   Teaching abstract ideas needs to be a multi-disciplinary effort.

11. Allowing the student to use a computer or a keyboard to complete long writing   assignments is often helpful, depending on the age of the child.  Younger  students could be offered the choice of dictating their stories to an adult,  then copying a portion of the story themselves.

12.  The student my focus on one aspect of the task rather than the key elements.   Break down tasks into manageable units to help the student organize and follow  through.  This strategy can be used for a short daily task or a long term  project.

13.  Provide an assignment notebook which not only includes the specific assignment  but may offer an example of what it should look like.  Teacher provides ongoing  monitoring for effectiveness of task breakdown.
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Follow the School Rules !
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